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FROM THE EDITORS:

The new editorial steff hes its specisl set of notions about the
format and purpose of the Journsl., Our guliding conception is that the
Journal reflect the concerns of most of the members of the ACDA. The
ACDA is composed lergely of teachers whose daily round is made up of
classroom teaching end performence activities. To serve this membership
properly the Journal must not be an imitation of the national and regional
Journals in the field of Speech Communication snd Drama. Our Journal
must feature new ways of looking st the classroom experience, new strate-
gles of teaching, and new spproaches bto performance events., Tt must
serve teeschers in every part of the state as o forum so that the richness
and diversity of classroom experience can be shared. Our first step
in the realization of this goal has been teken in this issue. Our major
criterion for acceptance of srticles was that work submitted would heve
applied rother than purely theoretical significence. We hope that this
new emphasis on practicelity ond performance will be welcomed by the mem-
bership. A third P, the promotion of dialogue, is also important to us.

We have added & new section called "Feedback." 'This section will be called
Feedforwerd-Feedback in the Spring issue. It will festure the responses of
a variety of teachers to current pedagogical issues. With your cooperation
we hope to bring you a journal that will reflect the personality of the
profession in this state,

SPRING JOURNAL PREVIEW

"A DIALOGUE ABOUT DRAMA"
A Collection of Responses

"EDUCATING STUDENTS FOR FUTURE SHOCK"

By
Kerry Cahill

"THE SPEECH INSTRUCTOR AND
THE COMMUNITY COLLEGE EVENING PROGRAM"
By
Charles W. Hall

"THE ART OF INTERPRETATION:
AN AVERMENT"
By
James A. Pearse



BICENTENNIAL BITES

By

Mary 7. Maher

As 1975 draws to its end, we come closer end closer to the Bicen-
tennial Year, twelve months of activity that commemorate our country's
200th birthday. Those of us who are academic humsnists, and especially
those of us who are in the performing arts, will be called on to prepare
progreams, dramas, orations, musical reviews--scripts with s nationsl
theme~-for the public. I have had the opportunity to view about five of
these scripts and have been involved in developing two more for centen-
nial or bicentennial occasions. From these, I think that I have seen
enough mistakes made--my own share more then generous--that I am finally
in & position to discuss some guidelines for the pageantry we are pre-
vering.

Most of the presentations are manifesting a very interesting view-
point, one that should be teken as a sign of health rather than a reflec-
tion of the cathartic hair-shirt that people assume is an afterwash of
the Nixon regime. We expect a gush of flag-waving fervor, yet people do
not seem to be fearful of incorporating critical commentary into their
productions. This gallent spirit is faithful to the intent of Constitution-
el lew, and demonstrates that people do reslize it is just as important
to be on the clean-up committee as on the executive committee. There is
unfinished business in this country--the issue of minority rights for
women and blacks, the issue of secrecy and how much of it a government
needs in order to maintein itself, the issue of large national agencies
perverting their written prerogatives in order to create a power base.

The attitude also re-inforces a very real concept--that if a democracy is

to continue to function as it should, the issues should be dramatized

before the citizens and s mandate of reform must come from this same body.
Any institution, whether it be the federal government or the university,
should schedule a regular period of self-examination. If a faculty commit-
tee no longer serves the faculty, it should be disbanned; if the HUAC no
longer has a retionale, it should be deleted from the organizational

chert. Fortuitously, Bicentennial topics range from civil rights to civic
responsibility. And if free speech is a reality, these subjects are fitting
and proper,

Mery Z. Meher is an Assistant Professor of Speech Communications at the
University of Arizona,



In fact, these subjects, ironically, contain more excitement and
interest than most. The purpose of a Bicentennial is to do more than
drag out the antiques of yesteryear and dust them off for one more round
of cheers and salutes. Audiences are more cynical and more exacting
than formerly. With the competition of television and the option of
staying at home in the air-conditioning, people place s stronger demand
on the performers to involve them in the presentation. It is importent
to preserve the immediacy of the literature of the history that is selected
for representation; it is important to keep uppermost the dramatistic po-
tential of the materials. Purposes will be slightly altered. ‘The goal of
these events is not only "to read the literature" but also Lo retrieve-
lost fragments of history--the frontier women, the contributions of Mexican-
Americans to our culture, the dislocation of the Black and Indian peoples--
and to restore them to their earned stetus in the chespters of history.

Despite the fact that research is still an essential in script-
making, we cannot neglect the standard prerequisites of our art. Fach
program must have a shape--expositionsl narretive, a movement toward a
conflict, & high moment, a natural closing. It is still sinful to bore an
eudience, because a drowsy spectator has not been involved in anything--
not in the literature, not in the issues, not in the idea of coming out
next Saturday night for another patriotic disester. "Persona" or "Charac-
ter" must be strong, alive, and honest. FElizabeth Cady Stanton was not
a hstchet-carrying harpie spewing vituperation; George Washington was not
a cosmic muffin who stood up in boats; Chief Joseph weas not a blood-
thirsty savage who piled scalps in & teepee. There are people in our pest
to edmire and to emulate, and the truth of their personalities, the fire
and fervor of their causes, will naturally flow forth from the speeches
that they wrote and the journals that they kept or were transcribed about
them.

It is finelly importent to sssess the audience of 1975. Their temper-
ament is not the same one which watched spellbound at the bloodbath spec-
tacular of Robert Ortiz' The Sky is Falling, an editorial pley villifying
our Vietnamese policy, nor one which glories in the theatre of confrontation
of Beck and Malina. Today's audlence does not seek the devouring of the
Christiens, not beceuse it is beyond arousal, but because it is almost
beyond numbness. It has witnessed the manipulation of power throughout
an entire presidential cabinet; it has been silent psrtner to a war it
willed not to continue; it faces the prospect of weatching helplessly while
its netursl resources filter to the death of its own rivers and lakes.,

In view of this, whatever a Bicentennial performer puts in front of thenm
will teke on a rhetorical cest--some kind of persuasion, whether it be
within the performance or within the collective minds of the viewers, will
take place. T cannot predict reactions; certsinly, no one can. But our
greet playwrights were aware of these response potentials--Sheakespeare in
his espousal of humanism, Brecht in his pacifist manifestos. This one
varisble places even more responsibility on the scripter--make your purpose
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clear and meke certain that it is conscionable, practicable, and rele-
vant.

Many responsibilities face the collators and creators of this
birthday celebration. It is not enough to commemorate the glories of
our past or to expose the glaring issues of our present crises. If we
are truly members of an scademic community, one that is by tradition en-
dowed with vision as well as skills, we have the obligation to use our
public arenas wisely. We must do more than solidify current conceptions
and opinions; we must present alternatives that elicit the optimism and
unity inherent in a people who have survived two hundred years of growth
and have allowed self-appraisal. to be an impetus to action.



THEORIES OF BEHAVIOR AND SOCTAL VAILUES:
AN APPROACH TO MOVEMENT STUDIES

By

John Edward Tapia

The study of rhetoric is necesssrily concerned with all the means
for motivating a given audience toward a specific action or belief. Soeisal
values, as defined by Xluckhohn, provide one such motiveting force: "A
value is & conception, explicit or implicit, distinctive of an individual
or characteristie of e group, of the desirsble which influences the selec-
tion from available modes, means, and ends of action."l Because social
values form a basis for meking choices among alternatives, a theory of
the functions that values play in society would aid a rhetorical critic
in predicting the success or failure of s given social movement. The
purpose of this paper is two-fold: 1) to apply psychologicsal theories of
human behavior to the study of social values in order to develop a psycho-
logical-social value theory of persussion, and 2) to apply this theory to
the circuit Chsutaugua movement.

I

The definition of social values provided by Kluckhohn ties socisal
values to behavior. A theory of social velues, then, should begin by
examining theories of humen behavior. George Homans has hypothesized
that human behavior can be viewed as a process of exchange, in which
humen beings attempt to maximize rewards and minimize costs.2 This
hypothesis presupposes that human beings have some means to predict the
outcomes of a given behavior. If Homens is correct, then human beings
would constantly strive for greater snd greater predictebility of outcomes
in order to best maximize their rewsrds and minimixe their costs. Jemes
Britton concurs with this wview-point when he agrees with the psychologist
George Kelly's conception of man "as essentislly concerned to anticipate
events and to extend and improve his predictive spparatus . . ."3

The formation of social values is one mechanism for providing s degree
of predictibility in human behavior. Xluckhohn notes:

John Edward Tapia is a Doctoral candidste in the Speech Communication
Department at the University of Arizons.




In 2 personality system, behavior must be reasonsble
regular or predictable, or the individual will not get
expected and needed responses from others . . . If one
asks the question, "Why are there values?" the reply must
be: . . . Above all, values add an element of predictibility
to social life, ™

In other words, because social values provide a guide to thsat behavior
which is acceptable within a given socliety, values provide human beings
with 2 means for predicting the behavior of others, and thus for best
meximizing rewards.

Beceuse velues provide a mechanism for atteining rewards, it must
be assumed that they are based on experience which hes indicated that
the behsvior which is sllowed within the constraints of the value is re-
warding. Edward Steele agrees when he states: "Values are generslizations
ebout experiences.”"? If this concept is true, then different cultures with
different needs and experiences would have different value systems. Robin
Williams, Jr. supports this position by maintaining:

There are, however, important grounds for expecting
Americen culture to be characterized by s value system
appreciably different from other cultures. Most obvious
perhaps is the different enviromment--different locat%on,
physical surroundings, climate, resources, and so on.

In exemining American velues theoretically, then, they should heve
grown out of the American experience. The Puritan work ethic, for example,
can be expleined by the need of the early Puritens to work hard in order
to maintain existence. Thus, early American experience indicated that this
behavior maximized rewerds over costs, and became & social velue, the work
ethic. ~

Social velues, then, are formed out of experience in order to provide
humen beings with s degree of predictebility for judging the costs snd
rewerds of given behaviors. This theory would lead one to predict that
values should change whenever the behaviors they engender sre no longer
rewsarding. Kluckhohn observes thet this is the case over & long period of
time: "In the long run 'judgments of practice' in terms of consequences--
or what are concelved =s consequences--are doubtless one of the determinents
of the survivel of values and influence their intensity at given points in
time, "7 Thus, because the Americen economy is affluent and the number
of hours per week that are required to sustein life hes significantly
decreessed, one would expect that the Puritan work ethic would have weakened,
8s oppears to be the cese.

This view of social velues, however, is somewhat simplistic. In the
short run, values do not seem to be exclusively evalusted in terms of their




predictability for rewarding behavior. Xluckhohn casutions:

Rewsrd snd punishment as operstive in the learning of
velues and in determining values strength must be accepted.
However, it is necessary to aviod any simplistic reduction
"to primary drives or to a hedonic or utilitarian calculus.
The essential things about velues is their referability to
gtandsrds more preduring than imme%iete or completely
"selfish" or sutistic motivations,

This statement implies that velues play snother function of human beings.
An examination of humen information processing suggests that values =lso
provide the function of orgenizing experience.

Regearch hos indilcated thot human beings heve s limited cepacity to
handle incowming dete. George Miller's studies have led him to conclude
thet the capoclty of the lmmediste memory in humen beings is limited to the
processing of from five to nine items.9 With this limited processing
capacity, it is impossible for humans to even begin to handle the estimnted
ten thousand sensory impressions per gecond which they receive from their
inner snd outer enviromments.l® Tt is obvious that if people are to make
some sense of thelr environment, some methods for simplifying and classi-
fying informetion sre necessory. Gregory Bateson's anslysis of this class-
ification process implies that systems of velues are utilized. "The human
individuel is endlessly simplifying, organizing, and generslizing his own
view of his environment; he constantly imposes on this environment his own
construction end mesnings; these constructions end mesnings are character-
istic of one culture ageinst enother,"ll

The acquisition of these "cultural meanings" is described by Arnold
Rose. He notes thet through the socialization process, children are tsught
cultural meanings and that values not_only guide behavior, but enable the
prediction of the behavior of others.? Furthermore, he points out that
beceuse these cultursl symbols are structured into clusters of various sizes
through which the individual orgenizes experiences, they are difficult to
chonge. Rose indicetes thet, "0OLd ¥roup expectrtions, meanings and velues
may be dropped--but not forgotten."”3 The conception of self, he notes,
is learned in childhood through cultursl symbols snd these symbols will
sffect behavior throughout life, and, therefore, new meanings scquired will
be integrated with the old. Thus, values provide this important orgenizing
and classifying function, and changing them in the short run is very diffi-
cult,

Agein, the theory seems to correspond with whet hss occurred within
Americen values. Although some values, such as the work ethic, sre changing,
they are changing very slowly. For example, many members of the older
generation were raised during the depression when work for survivel wss
very importent, and their conception of the value of work todsy does not




seem to heve chenged, =lthough the necessity for hsrd work has decreased.
It oppesrs thet the velue shift is occurring meinly among the younger
generstion who were rrised in 2 time of relative prosperity. A final

point about sociazl veslues which should be made explicit is that they are
hiererchical and differ in intensity. Using the explanation Rose provides,
some velues are more centrel, of higher on the cognitive hieresrchy, becsause
they sre structured into larger clusters of beliefs and values than sare
those values that ere lower on the hierarchy. In short, central values
pley ¢ greater psrt in orgenizing experience then do less central vslues.

According to sociel judgment theory, the differences in intensity
thet values have over periods of time, as Kluckhohn notes, can be explained
by the degrees of ego-involvement a person has for a given velue. Accord-
ing to this theory, the more ¢ person is involved in a topic, the more =
person will view his own position ss thet which i1s solely zccepteble, and
will reject most others.l Thus a member of the working class who must
work hsrd to sustein his femily, will be less likely to eccept alternstive
life styles that imply 2 loss of the value of work, than would # person who
lerds = foirly leisurely life.

Social values both orgsnize experience ond provide a level of predicte-
bility for judging those behaviors that will meximize rewsrds end minimize
costs. And velues vary both hiersrchicelly and in intensity, depending
on the specific function the vzlue plays for sn individuel.

IT

Throughout the United Ststes and especially in the rurel Midwest,
an importent chepter of cultursl end social history took.place between 1904
end 1925, Huge brown tents thet were the trademerk of the circult Cheutau-~
qus pushed their wey into the hesrts and the way of life of many American
"folk,"

By the esrly 1920's the phenomenon of the circuit Chsutsuqus shd
reached its height snd ot this pesk "the circuit Chesutauqus visited nearly
10,000 communities in one season . . . . The total ettendsnce in cne yesr
was 14,000,000 or more persons . . ."L? And not less than 6,000 entertain-
ers, musiciens, speskers, actors and politicians crossed the stage in front
of Chauteugqus followers in the neme of "culture."

The phenomenon of the circuit Chsutsuqua, however, was short-lived.
After twenty-one years of life, the managers of circuit Chautsugues found
thot in 1925 "thousends of towns refused to rebook . . .":0 When the

#"Chsutsuque audiences . . . are never men and women. They are rarely ledies
end gentlemen, or even people. Nearly always they ere folks . . . not to
use it freely is to handicap oneself." Gregory Mason, "Cheutauque: Tts
Technic," The American Mercury, (March 1924}, 278,
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hundreds of brown tents went into storage at the end of the season in
1925, they were never to be unfolded for Chauteuque again.

In considering the birth, life and desth of the circuit Chauteuqua
movement from the psychological-social velue theory developed above, the
remainder of this paper will concern itself with the rural Midwestern
value system and the nasture of the Chautsuqua programs.

Joseph Gould's The Chautaugua Movement suggests a number of central
rural Midwestern velues in his analysis of the Chsuteuqus movement. The
values he notes are: education, ri%igion, puritan morality, thrift, and
superiority to the city "people." Notebly absent from this list is any
value placed on enterteinment. Perhaps the proverb of one of the Methodist
Fathers of the Chautsuqua best explains how the Midwesterner viewed the
recreation afforded by the circgit Chautauqua: "Change of occupation, not
idleness, is true recreation.,"l

The Cheuteuqua programs reflected the "old fashioned conservatism”
and "morality" based on the values of educstion, puritanism, religion,
end the superiority of the rural Midwest.l9 The Chautsuqua programs, then,
reinforced the rural Midwesterner's value system and, therefore, his weay
of life. The "reward" of the Chautauqua progrems for the rural Midwestern-
er, reinforcement of his value system, was high. The "cost" of the Cheu-
tauqua progrems was monetary. The "profit" (reward-cost-profit), there-
fore, was high. Thus, if Homans is correct in assuming thet human beings
act to maximize rewards, then the circuit Chautauqua was populer and
accepted by the rursl Midwesterner because it maximized his value system.

The velues of the Midwestern "folk'" provided e meens for orgsnizing
their experiences and, thus, whet they would accept or reject ss part of
the rural Midwestern way of life. Assuming the values noted by Gould were
centrel in the rursl Midwestern mind, then these values would be highly
ego-involving for this culture and would have influenced the rursl Mid-
western latitude of scceptance of new experiences. The rhetoric of the
Chesutauque programs reflects the narrow latitude of acceptance, based on
the rural Midwestern velue system, of new experiences by the Chautauqua
"folk." The themes of Cheutsuqus lectures can be classified as follows:
self-improvement, educationsl,. inspirational, and how to overcome social
problems.~Y To very from these set Chautauqua themes, thet is from the
rural Midwestern velue system, would easily end one's cereer as = Chsu-
tauqua lecturer. As one Cheutsuqua lecturer points out: & lecturer "im-
perils his service in any cause by unnecessary sttention whatsoever .
to sex or to non-Christisn religion,"2l

Of the different types of lectures, the inspirstional, commonly known
as the "Mother, Home and Heaven" lecture, was the most popular. Two of
the most famous "Mother, Home and Heaven" lectures are Russell Conwell's
"Acres of Diamonds" and William J. Bryan's "Prince of Peace." Conwell's
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"peres” was delivered more than five thousand times along the Chautaugua
circuit.?® "audiences who had heard the identical words and phrases -~
five, ten and even fifteen times before Would listen with the same rapt
attention to Conwell."®

The theme of "Acres' is as solid as the traditionalism of the rursl
Midwest. Accordingly, this lecture stetes one is fortunate to be poor
beceuse inherited wealth binds the virtues of good sense. But those who
are poor "have no right to be poor" and one's potential wealth is at his
backdoorstep. '"Distant pastures are not feirer . . . . Dip down where you
are, you are in fresh water, "Save and develop the old homeﬁtead o e s e
Your weelth is next to you. You are looking right over it. ne

Bryan's "Prince of Peace' was delivered approximately two thousand
times on the circuit.®? "The truths he proclaimed in the 'Prince of
Peace' were those the r?ral people themselves would have proclaimed
if they hed known how."?’ Brysn asserts in the lecture that "the most
important things in life lie outside the realm of govermment snd that more
depends upon whst the individual does for himself than upon what the
government can do for him." Bryan goes on to say that no greater theme
than religion cen engage our attention., Religion, he points out, is the
foundation of morality in the individual and can succeed when government
fails., "Moreslity is the power of endurence in man, and a religion which
teaches responsibility to God gives strength to morality.”2

Both the "Acres" and the "Prince' reflect the rural Midwestern values
of religion, puritan morality, superiority, and self-help. These speeches
reinforced the Midwestern way of life. Furthermore, the repetition of
these same lectures year after year on the same circuits to the same audi-
ences indicates the narrow latitude of acceptance of the rural Midwesterner.
As Allen Albert points out, the rural Midwesterner placed @ high value on
the traditionalism of his wey of life as indicated by the Chautauqus
lectures

delivered month after month with the same shadings of
voice, the same accusing point of finger, and altered
year to yesr only a8 new phrases could Dbe tried with-
out disturbing the tested success of the whole,?

The non-rhetorical aspects of the circuit Chsutauqua also indicate
the nerrow latitude of acceptance by the Chautsuqua "folk" based on their
value system. For example, when Chautsuquas started employing actors and
actresses the phreses "show business" and "theastre" were avoided along the
circuit. Rather thggtrical performers were called "educational readers"
or "elocutionists.' The phrases "show business" and "thestre" had
definite negative connotations for the rural Midwesterner. First, theatre
and show business held no educational value in the rural Midwestern opinion.
Second, the theatre and those in show business "painted women' and corrupted
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the "morality of the youth" most Midwesterners believed,3© Third, it
was "dramatic sctors" who had killed the "best president the United States
ever had," Abe Lincoln who wes the hero of the rural Midwest.3l

When drematic acting finally eppeared along the circuit in the early
1920's the drama reflected educational and morally uplifting themes. Perti-
cularly noteworthy is the plsy "Turn to the Right" by Winchell Smith snd
John E. Havyard. This play appeared more than 2,000 times between 1921
and 1925 on the Chautauqua circuit.32

"Turn to the Right" seems to be a fulfillment of the theme ruaning
through Conwell's "Acres.'" The play involves a poor old mother who is
about to be thrown off the old homestead by a rapacious money-lending
deacon, the mother's son who has spent time in prison for a crime he
did not commit (of course!l), two ex-convicts, a heroine, and s country
bumpkin. All of the intertwined problems are solved when the country
bumpkin strikes it rich by sellin§ the poor old mother's home-grown and
home-made peach jam in the city.3 In the spirit of "Acres" and the
"Prince" the theme of the play is: the rural life is the pure life and
the pure life leads to better things.

In analyzing the most popular songs used along the circuit Chautau-
qua, what is absegp, Virginie Case notes, are the populsr Midwestern
songs of the ern.,>* The absence of popular Midwestern songs should,
however, not be surprising. The psychologicel-gsocial volue theory cnn
explain this phenomenon as follows: & musical program thoet the Midwesterner
could not imitate on the fiddle or the mouth orgen wes educationsl and
culturally uplifting and, therefore, reinforcing to his value system.
Thus, the gain (rewerd{reinforcement of values) - cost (monetery) = gain)
would be high in terms of reinforcing his values. If the musical program
was one of which the rural Midwesterner could imitete himself, then it
would no longer be educational nor culturally uplifting. The gain (rein-
forcement of values), then, would be small, and as Homans predicts the
individuael would refuse to act, stop attending Chsutauqua musical programs.

The death of Chautauqua ceme quickly. The "Jubilee Yesr" of 1924
was the "biggest yeer the circuit Chsuteuqua had ever known."3% But from
behind the scenes came the spreading alarm of disaster: the Chautsuqus
towns simply refused to re-book for the 1925 season. The death of Chau-
teuqua is usually explained in one of four ways: the swift popularity of
the resdio, mass production of automobileg6 the failing ferm economy and
the rise of smaller circuit Chautauguas.

The increasing number of automobiles, Case argues, enabled those of
the rural communities to go to Lyceum attrections in the big cities.37
However, in analyzing the number of motor vehicles owned in the farming
communities between 1904k and 1925 the explanation given by Case seems
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invalid., TFor in 1920 there were 1%9 motor vehicles owned in the farming

communities and by 1924 only 363.3 An increase of 12h motor vehicles in
twenty~one yesrs cannot explain the death of the circuit Chsutsugua ade-

quately.

The explenation that the radio "doomed Chsutsuqua because it could
bring the events of the nation and world more efficiently than Chautauqua”39
also seems invalid for the same reason ss the automobile explanation. The
total number of radio sets owned in the United States in 192k was only
400, and presumsbly few of these sets were owned by rursl Americans.

Harry P. Harrison points out that one of tg? basic axioms of the Chau-
teuque was "good crops meant good Chautauqueas.” He explains the death

of the Chautsuque in terms of a poor ferming economy. However, from 1921
to 1925 ferm prices on the whole rose and the prices paid out by the farmers
remained stable.*? This explanation too appesrs invalid.

The death of the circult Chautauqua can best be explained by the rise
of smaller circult Chsutsuqua during the early 1920's, which lost sight
of the cultursl and educstional mission of Chesutauqua. Gould comments,
"An srt form . . . remsins viable ss long as it has someth%ng to say, and
by the early 1920's Chauteuqua was really ssying nothing."*3 With the in-
¢reasing railroad costs snd opersting expenditures for the larger circuit
Chautauquas during the early twenties, the price of a large circult progrem
went up drastically. At this same time numerous smaller local Chautauques
developed, which cost the consumers of Chautauqus much less than the lerger
programs .,

The managers of these smsller circuits, however, thdught that success

lay in expension, in more towns on the circuit, a
longer season, bigger names . . . they concentrated on
hiring crowd-pleasing talent, They were influenced in
their Jjudgment by our common American propensityuﬁquat-
ing bigness with excellence, and so they failed.

These managers lost sight of the cultural and educationel mission of
Cheuteuqua., They offered many times to the Chautauqua "folk" "who wanted
the best in the world . . . a clowg who asked them %o Jjoin in the chorus

of 'Put on Your 0ld Grasy Bonnet'." 5 The Chautaugua "folk"™ could provide
this type of entertsinment for themselves. PFuthermore, these smaller
Cheutauquas added jazz bands, increased the number of "theatrical per-
formances," included more and more lectures to entertain end even Swiss bell
ringers to their programs. ‘

The new types of Chautauqua "entertaimment” were no longer reinforcing
the rural Midwestern value system. Therefore, rewards were no longer being
maximized and the "folk" simply stopped attending. These newer types of




1h

entertainment were outside the rural Midwestern latitude of acceptance.
Furthermore, the rural Midwestern value system could not be changed in the
short run to extend its latitude of scceptance to include the newer types
of programs.

- IIX

A psychological-social value approach to movement studies, as developed
in this paper, can explain the success or failure of a social movement.
By analyzing a movement in terms of how it maximizes rewsrds for its con-
stituency along with how ego-involving the values are for the constituency,
- that the movement directly or indirectly affects, can explain the success
or failure of e social movement., Furthermore, the rhetorical critic when
analyzing a movement from a psychological-social value approsch must con-
sider how values are used by a group to orgsnize their experiences and
that values in the short run are difficult to change.

The circuit Chautauqua movement was readily accepted by rural Mid-
westerners in the early twentieth century because it reinforced their way
of life (meximized rewsrds). The narrow range of Chauteugua lecture
themes reflects the narrow latitude of acceptance by rural Midwestern
audience for experiences which only supported their highly ego-involving
value system. When the smaller circuit Chautauqua progrems of the early
twenties no longer reinforced the rural Midwestern value system (no longer
maximized rewards) the "folk" stopped attending. The newer themes of the
smeller circuit Chautauguas were outside the rural Midwestern latitude of
acceptance. Furthermore, the rural Midwestern value system could not be
chenged in the short run to widen its latitude of acceptance and, thus,
the newer progrems of the smaller circuit Chautauquas were rejected.




15

Footnotes

ldlyde Kluckhohn in Edward Steele, "Socisl Values in Americen Public
Address," Western Speech, XXII (Winter, 1958), 39,

2George Homans, "Social Behavior as Exchange," The American Journal
of Sociology, IXIT (1958), 597-606.

3James Britton, Languesge and Learning (Middlesex, England: Penguin
Books, 1970), p. 18,

hClyde Kluckhohn, '"Values and Value Orientations in the Theory of
Action," in Toward a Genersl Theory of Action, eds. Talcott Parsons and
Edward A. Shils. (Csmbridge, 1951), pp. 399-L00.

“Edwerd D. Steele, "Social Values in Americen Public Address," Western
Speech, XXII (Winter 1958), 39.

bRrobin M. Williams, Jr., "Value Orientations in American Society" in
Americen Society, ed. Robin M. Williams (New York, Norton and Co., 1958),
p. 373.

7Kluckhohn, "Values and Value Orientations,"” 430,

8Ibid.

Yseorge Miller, "The Magic Number Seven Plus or Minus Two," Psychology
Review (March 1965), L31.

LOpsulL Watzlawick, Janet Beaven, and Don Jackson, Pragmatics of Human
Communication (New York: Norton and Co., 1967), p. 262.

llGregory Bateson, "Cultural Determinants of Personality,"” in Personality
end the Behevior Disorders, ed. J. Hunt (New York: Holt and Rhinehart, LOLL),
p. 723,

2prnola Rose, Human Behavior and Process (Boston: Mifflin Co., 1962}, p. 9.

131pia.

luMuzafer Sherif and Carl Hovlend, Socisl Judgment (London: Yale University

Press, 1961), pp. 127-176.

15z, B. Tozier, "A Short Life-History of the Chautauqua," Americen Journal
of Sociology, IT (July 193k4), 71.




16

16gobert and Victoria Cese, We Called It Culture (New York: Doubledey
and Co., 1948), p. 223,

17J‘oseph Gould, The Chautsuqua Movement (New York State University of
New York Press, 196l1), pp. 72-100.

18Gregory Mason, "Chauteuqua: Its Technic," The American Mercury, III
(March 1924), 27k,

19511en D. Albert, "The Tents of the Conservative," Scribners (July 22,
1922), 53,

?Ognse, p. 233.
2lplbert, 55.
220ase, p. 62.

23Harry P. Harrison, Culture Under Canvas (New York: Hastings House,
1958), p. 20.

QuAgnes R. Burr, Russell H. Conwell and His Work (Philadelphia: John
¢. Winston Co., 1917), pp. H05-438.

25case, p. 62.
26Harrison, p. L57.
?7£gig. pp. 158-160.
2Bp1bert, Sh.
294arrison, p. 140,
3%ase, pp. 51-52.
3 pnomas Beer, Hanna (New York: Alfred A. Knopf, 19é8), p. 38.
32Case, p. 115,
33;91§., pp. 118-124,

3b1pid., p. 43.




17

351pid., p. 93.
366ould, p. 86.
3Tcase, p. 235

38U.S. Buresu of the Census, Historical Statistics (Washington, D.C.:
U.S, Government Publication, 1957), p. 462.

39Gould, p. 86.
uOU.S. Bureau of the Census, p. 490.
ulHarrison, p. 261,

u2Thomas Bailey, The American Pageant (Californis: Stanford University
Press, 1962), p. 783.

u3Gould, p. 86.
“hivial, p. 99,

450ase, p. 100.




THE HISTORY-RHETORIC/PUBLIC ADDRESS DUALITY IN THE
STUDY OF THE AMERICAN REVOLUTION

By

James Edwerd Sayer

As the United States moves toward the celebration of the Bicenten-
nial of the American Revolution, teachers throughout many academic disci-
plines are engaged in the preparation of courses designed to emphasize the
study of that era in American history. Those of us in the speech communi-
cation discipline should be similarly engaged, creating new courses or
modifying existing courses to take advantage of the heightened interest
in the American Revolutionary period.

Moreover, the celebration of the Bicentennial provides a further
impetus for the exploration of possible interdisciplinary approaches that
might bring the best of two or more academic worlds together in the study
of this era. 1In evaluating such possible academic link-ups, the speech
communication instructor should consider the possibilities offered by the
combinetion of the speech communication snd history departments or divi-
sions in furthering Revolutionary study. By emphasizing the strengths
and attributes of both disciplines, it is quite possible to create a
unique interdisciplinary spproach that will prove to be most advantageous
to the students involved. However, before rushing off to create such a
course, a sufficient justification will have to be presented to rational-
ize the Juxtaposition of these disciplines within the context of one course
of study. The following analysis is designed to present such justification.

The History-Rhetoric/Public Address Duality

Although currently categorized as separate disciplines and often
located in different academic colleges, the study of History and the study
of Rhetoric/Public Address share a common ancestry and similer considera-
tions of methodology and subject matter content. Both studies were com-
bined within the term "Rhetoric" of the Seven Liveral Arts during the Middle
Ages, and, despite the present existence of "history" and "speech" ss
separate entities, they coptinue to menifest significant similarities within
their academic operations.

Jemes Edward Sayer (M.A., University of Arizona, 1969) is an Assistant
Professor of Speech Communication at Wright Staste University,
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First, both history and rhetoric/public address are humane studles;
that is, both are concerned with the past, present and future beliefs
and actions of menkind. While considerations of industrislization and
the growth of technocracy are important to and within both general areas
of study, the primary emphasis and concern continues to rest with the
functioning of man--individuelly and collectively.

Second, both studies are intricately concerned with concepts of
communication. History provides the descriptive analysis of recorded
communicative attempts; rhetoric/public address stresses the interpreta-
tion and evaluation of these same materials. Analysis of the "Intolerable
Acts," "Manifest Destiny," the Webster-Hayne Debate, the Compromise of
1850, the Populist Movement, Progressivism, 1920's "normalcy,"” and many
other examples serve as testimony to the fact that both are, in the main,
concerned with communicstion-oriented events and movements. Only the
perspectives utilized are different.

Third, both the studies of history and rhetoric/public address are
concerned with the probability of cause-effect relationships. Unlike
empirically-based disciplines or studies, history and rhetoric/public
address cen deal only with the realm of probability in the functioning of
fallible, non-computerlike man. Although great emounts of data and
informetion can snd should be secured, both disciplines can reach only
tentative conclusions. We cannot truly know why historical events occurred
any more then we can know why certain communicative acts were effective.

We can reach well-supported conclusions of probebility, but we cannot know
in the sense that empirical science can know,

Fourth, both studies utilize similar research methodologies. Histori-
ography and rhetorical research often seek the same meterials, the same
relationships. Both suggest objective research techniques with the full
reslization that material selection and individusl perception undoubtedly
lead to subjective conclusions. Although such a situation may appesr to
be horrible to the empiricist, historians and rhetoricians appreciate the
vitality and dynamism that divergent views afford.

The Need for the Study of History in Rhetoric/Public Address

Given the noted History-Rhetoric/Public Address Duelity, the serious
student of rhetoric/public address must be concerned with the study of
history. Communication is composed of the transception of idea-laden mes-
sages because communication is inherently purposeful. As James R. Andrews
has noted, the student of rhetoric/public address--if he is to understand
the impact of ideas and the never-ending flow of the communication process--
must seek "the development of an historical perspective within the rhetori-
cal perspective."? Thus, in the description of various communicative events,
the rhetorical critic must possess knowledge drawn from the study of history.
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Andrews' conclusion, published in 1973, hes messive support through-
out the literature of rhetoric/public address. Thonssen and Baird's
Speech Criticism (1948) wes the first full-blown conceptualizstion of »
systematized model of rhetorical criticism. In their espousal of the
"judiecial type" of criticism that described, analyzed, interpreted end
eveluated rhetorical acts, Thonssen and Beaird insisted that "the critic
of oratory must have a historical sense as well as skill in historical
research if his Job is to be done responsibly and comprehensively.”3
Without this knowledge, the rhetorical critic may be guilty of misznslysis--
he may misanalyze the issues involved, the importance of the issues, and
the impact of the issues. Any sgeech to be analyzed "must be placed
within the context of its time."  The specific sort of historicel infor-
mation of importance to the rhetoric/public address student has been
crystallized by Karlyn Cempbell:

To interpret a rhetorical act, the critic needs informa-
tion about the immediate social context in which the

act occurred, the particular occasion, and the place

of the discourse in the ongoing dialogue of the culture.
What events served to focus public attention on the
issue discussed? Whst is the relationship between

the discourse and the occasion? What events preceded
and followed the discourse? What are the social, politi-
cal, and economic pressures on the rhetorician and the
audience? What 1s the social or cultural attitude
toward the issue? How is the issue related to the on-
going American dislogue about liberty, equality, free-
dom, brotherhood, free enterprise, and so on?

Thus, the contemporary literature of rhetoric/public address empha-
sizes the importance of the History-Rhetoric/Public Address Duality. No
better conclusionary statement for the rhetorician's study of history hss
been provided than that by Anthony Hillbruner: '

It cannot be over-emphasized that the student of public
address who is interested in snalysis and criticism of
men =nd ideas must also be a student of history., He
must have an abiding interest in historicsl, cultural,
ideological, and intellectual events if he is to
comprehend public address and its role in society, and
if he is to mske lasting critical contributions to his
discipline.

To maximize the results of his efforts, then, the rhetoric/public address
student must also be a serious student of history.

The Need for the Study of Rhetoric/Public Address in History

As certain as is the need for the rhetoric/public sddress student to
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nhave an historicsl perspective in which to work, there is an equal need
for the student of history to develop an understanding of rhetoric snd
public address. The history student can gein three benefits from such
study.

(A) Visualize Social, Political, and Ideological Growth

In general, the study of rhetoric and public address provides the
historien with a glimpse into the evolution of the "Americen mind" in all
its many qualities and aspects.7 A study of important communicators and
their messages will aid in the analysis of not only the individual spesaker
but also the entirety of developing society. As A. Craig Balrd noted,
"The American mind znd character...is indissolubly linked with these arti-
culate expounders and persuaders. And the study of their content and
modes of appeal will give us deeger insight into all that comprises our
evolving American civilization."

Specifically, the historian is able to trace the origin and develop-
ment of many concepts--social, political, and ideological--through the
study of rhetoric and publip address:

Through public speaking, a society's values and goals
are refined end articulated. A study of the speeches
of the past gives strong indications of the roots of
our national ideals; contemporary speeches illustrate
the ways in which modern man thinks about and attempts
to deal with his politicel, social, and moral heritage.
There can be little doubt that past rhetorical efforts
have succeeded in setting standards for our nation.

By incorporating a study of rhetoric and public address, the historian will
increase his ability to visualize the growth of major societal concepts.

(B) Recognize A Direct Statement of Public Issues

In the study of ideas, the historian has no better a source of materi-
als than the records of public and private communication. Such a concept
has been endorsed by most rhetorical scholars, as exemplified by Robert
T. Oliver:

Perhaps nowhere better than in a history of public
speaking can there be found a depiction of the pros and
cons of history, the arguments for and ageinst, by
which the crucisl decisions have been reached. On oc-
casion an idea has failed because it was not effective-
ly presented; and sometimes a shabby solution has won
support because it was upheld with persuasive skill.lo

In sddition, the advantage of rhetorical study by the historian has been
seen by historians of nationsl stature--for example, Merle Curti:
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Historians of ideas in America have too largely based
their conclusions on the study of formal trestises.

But formal treatises do not tell the whole story.

In fact, they sometimes give a quite false impression,
for such writings are only a fraction of the records
of intellectual history... The student of the vital-
ity and modification of ideas may well direct his
attention, then, towasrd out-of-the-way sermons, academ-
is addresses, Fourth of July orations, and casual
guides and essays. '

Works such as Hofstadter's Great Issues in American History serve as testa-
ment to the advantage gained by the historiasn in recognizing the value of
rhetorical materials ihn describing and analyzing issues of public import.

(¢) Attain A Knowledge of Rhetorical Concepts

It was noted esriier thal the serious rhetorical critic needed to
study history if his work were to be responsibly snd comprehensively com-
pleted. Concomitently, the student of history needs to study basic princi-
ples of rhetoric/public‘address if his work is to be as meaningful snd
accurate as possible. This rationale for such study was provided by
Ernest Wrage:

The very nature and character of ideas in transmission
1s dependent upon configurstions of language. The in-
terpretation of a speech calls for the complete
understanding of what goes into a speech, the purpose
of the speech, and the interplasy of factors which com-
prise the public speaking situation, of nuances of
meaning which emerge only from the reading of a speech
in the light of its setting. At this juncture a special
kind of skill becomes useful, for the problem now
relates directly to the craftsmenship of the rhetorician,
The student who 18 sensitized to rhetoric, who is
gchooled in 1ts principles nnd techniques, brings an
interest, insight, discernment, and essential skill
which are assets for scholorship in the history of
idess, ss that history is portreyed in public speeches.l2
Unfortunately, without sufficient rhetorical training, the historien
may err when dealing with rhetorical materiesls, & factor noted by Hesseltine:

..+ Speech criticism--rhetorical snalysis--is an
egssential tool of the historian.... without s know-
ledge of the nature of speech, of the techniques of
persuasion, the uses and abuses of propaganda, the
historien would misuse and misinterpret the speech-
documents with which he deals.l3
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Thus, to meximize the benefits to students of both history and
rhetoric/public address, it is necessary thet the materisls and metho-
dologies of the History«Rhetoric/Public Address Duality be not only
recognized but also implemented within the curricula of study. An inter-
disciplinaery approasch to the study of both these disciplines would prove
beneficial to the students and faculty involved.

The Rhetoric 9§ the American Revolution

Having now presented e viable justification for a combined history
and speech communicstion approasch in the study of some aspect, movement,
or event, it is now necessary to consider the particular ares to be
covered-~-in this case, the study of the American Revolutionsry period.
It wss upon that Historwahetoric/Public Address Duslity justificetion
that & course entitled "The Rhetoric of the Americen Revolution' was de-
signed snd accepted for offering during the spring of 1976 at Wright State
University. Thus, the remeining information is provided to serve not only
as an exposition of what has been and will be done but elso to serve as a
thought-stimulator in the creation of other similer courses by teachers
in the speech communication aree. By adopting and modifying portions of the
described course, it is hoped thst other courses may be designed to further
our field's perticipation in the study of the Revolution.

Course Description

"The Rhetoric of the American Revolution" will encompass a descriptive,
analytical, and evaluative consideration of the major Revolutionary era
events from both their rhetorical and historical impacts. The importance
of the impsct of rhetoric will be discussed in terms of the creation of a
revolutionsry psychology and the fostering of a revolutionary spirit.

Course Construction

The course will be divided into eight units, all of which combine an
historical and rhetorical epproach. More importantly, the examples of
rhetoric to be studied are nct the usual types of speeches or writings that
have 2lmost become trite by their over-usage; Patrick Henry's "Liberty or
Death" speech (written by William Writ), for exemple, will not be studied.
Instead, the rhetorical materials to be utilized are those that have gener-
ally been overlooked in cursory examinations of the Revolutionary period.

Specifically, the course will be comprised of the following:

Unit I: Background to Conflict
(A) Growth of the American Colonies, 1660-1760
(B) British Crown Policy toward the Colonies to 1760
(¢) British Crown Policy toward the Colonies after 1760
(1) termination of the Seven Years' War
(2) implementation of trade and navigation acts
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Unit IT: Berly Discord
(A) Writs of Assistance
- James Otis, "Speech Against the Writs of Assistance,"
1761
(B) Stamp Act, 1765
- Wiééiam Smith, "Advantages of England-Americen Union,"
17
(¢) Townshend Acts, 1767

Unit III: The Boston Massacre
(A) The historical event
(B) The rhetorical importance; the role of Sam Adems and
propaganda

Unit IV: The Boston Massacre Oretions, 1771-1776
(A) The orations

- James Lovell, 1771
Joseph Warren, 1772
Benjemin Church, 1773
John Hancock, 1774
Joseph Warren , L775
Peter Thacher, 1776
(B) The Orations as revolutionary psychology

]

H

]

3

Unit V: Further Discord
(A) The Boston Tea Party, 1773
(B) "Intolerable Acts," 1774
(¢) The First Continental Congress, 1774-1775
- James Duane, "Rights of the Colonies," L1774
- Joseph Gallaway, "Anglo-Americean Union," L1775
- Jemes Wilson, "Vindication of the Colonies," 1775

Unit VI: The Loyslist Opposition
(A) Loyelist rhetorical difficulties
(lg the feilure to speak and act
(2) media inaccessibility
(B) Selected Rhetoric of Joseph Galloway and Thomas Hutchinson

Unit VII: Finsal Discord
(A) Battles of Lexington and Concord, 1775
- John Rutledge, "Governor's Speech to the South Carolines
Assembly," 1776 :
(B) Declaration of Independence, 1776
(C) George III's Proclamation of Rebellion, 1776

Unit VIIT: The Importance of Rhetoric to the American Revolution
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It should be noted that an unusual aspect of "The Rhetoric of the
American Revolution" is its description and analysis of Loyalist rhetoric,
an area that has been grossly overlocked by both historians and rhetori-
cians alike,ll Thus, the student will be provided with a broad historical
spectrum in the study of the American Revolution. The specific rhetorical
materials to be studied are quite easily found in the Americen Imprint
Series.

Course Requirements

Each student will be expected to write three critical papers: two of
relatively short length (6-8 pp.) that describe the rhetorical-historical
impact of a specific situstion or action, and one major paper (15-20 pp.)
that describes and snalyzés the specific impact of rhetorical activity in
the Revolution--in either a genersl movement study or in the analysis of
one particular situation. To support this writing and research task, each
student will read all the rhetoricel materials noted under "Course Con-
struction” as well as Anthony Hillbruner's work, Critical Dimensions: The
Art of Public Address Criticism, which will serve as the text for the
course.

In addition, course content will be supplemented by material drswn
from the following books and articles: Bailyn, Bernard, ed. Pamphlets
of the American Revolution. Cambridge: the Belknap Press, 1965; Beloff,
Max. The Debate of the American Revolution. New York: Harper & Row, 796,,
Boyd, Julian P. Anglo~Amerlcan Union. New York: Octagon Books, 19703
Davidson, Philip. Propaganda and the American Revolution. Chapel Hill:
University of North Carolina Press, 194l; Jensen, Merrill. Tracts of the
Americen Revolution 1763-1776. New York: Bobbs-Merrill, 1967; Loring, Jemes
S. The Hundred Boston Orators. Boston: Hobart & Robbins, 1852; Miller,
John C. Sam Adams: Pioneer in Propagenda. Stanford: Stanford University
Press, 1946; Smith, Paul H. Loyalists and Redcoats. Chapel Hill: University
of North Carolina Press, 196L4; Zobel, Hiller B. The Boston Massacre. New
York: W. W. Norton Company, 1970; Banninga Jerald L. "Jemes Otis on the
Writs of Assistance: A Textual Investigation." Speech Monographs, XXVII
(March, 1960); Hay, Robert P. "The Liberty Tree: A Symbol for American
Patriots." Quarterly Journal of Speech, LV (December, 1969); McLaughlin,
Willism G. "The American Revolution As A Religious Revival," New England
Querterly, XL (March, 1976); Wood, Gordon S. "Rhetoric and Reality in the
American Revolution." William and Mary Quarterly, XXITI (1966).

While it is obviously not possible for the student to read all of the
above-noted materials, a maximum amount of re search information should be
provided for his usage. However, great care should be taken in recommending
particuler courses in that there are a number of historical "schools'" that
provide differing interpretations of the Revolution. Therefore, close
cooperation between speech communication and history instructors, departments
or divisions is necessary to assure consistency in resource approach and
interpretation.
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Conclusion

As we move towards the celebration of the Bicentennial, the field of
speech communication should actively take part in the study of the Revolu-
tionary era. Courses designed to deal with Revolutionary rhetoric will
accomplish this tesk as well as provide us with a golden opportunity to
explore innovative interdisciplinary approaches in our academic studies.
While the course described herein is certainly not the ultimate in achieving
both goals, it is a start in the right direction. Further modification may
be necesgsary and useful; yet, a meaningful interdisciplinary course can
only be accrued by designing and modifying such courses. It is a start,

& much-needed stert, in the expansion of our traditional public address
curricula.
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FEEDBACK: RESPONSE TO
"SYMPOSIUM ON MORALLTY IN THE ARTS"
By

Robert Sankey

It wes with some interest that I read the "Symposium on Morality in
the Arts" transcript in our last ACTA Journal for it deals with issues
essentisl to all persons concerned with the practical reslms of communi-
cation--producer, performer, consumer, pedagogue and critic. With the
hope of furthering the conversetion begun by Mr. Strassberg, Dr. Murley,
snd Reverend Nesbitt, I offer the following observations,

It seems to me that » soclety hes not only the right, but indeed the
obligation to mrke moral judgments about the "rhetorical" arts of its cul-
ture. I say "rhetorical" because T wish to distinguish those arts which
analyze, interpret or evaluate from those which are concerned exclusively,
or nesrly so, with the crestion of sn experience thet hes no message beyond
the individusl, personsl enjoyment by the reciplent. Clesrly, most drame,
populer film and television, popular music, and advertising, 1f one wishes
to place such efforts in the arts, fzll into the former category; much
poetry, graphic art, sculpture and instrumental music fall into the letter
category. Surely, these two categories are best considered as lying on
the proverbisl continuum, but tendencies toward one end or the other are
usually cleear,

The line of thought which I believe adequately supports the sbove
position is as follows. While freedom is important, it is not, ss both
Mr. Strassberg and Dr. Murley seem to maintein, the sine qua non of msn's
existence for one csn meaningfully ssk, "For what purposes do we meintain
freedom?” or "Freedom for what?" To these guestions one would likely
answer "For the betterment of man, individuslly and collectively." This
response raises the challenge of who shall determine what is best for man.
Such a chellenge is not fundamentslly different, however from that of many
personal and social questions which, though not answerable by rigorous
scientific means, nevertheless demand response. Typically such questions
are left to logical and rhetorical debate. They sre investigated, dis-

Robert Sankey is an Assistant Professor in the Speech Communication
Department at the University of Arizone.
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puted, advocated snd tested in words and tentative action until en
individusl or group of individuals decides upon the best solution to

the problem. Where such questions have significant influence among o
number of people &nd when the answers are generelly agreed upon, these
answers often become institutionslized through the political laws or the
cultursl norms of that group. Such laws and norms, of course, should be
continually open to review and change in accord with new conditions;
however, this does not prevent the laws znd norms from occurring. For
those ceses in which agreement is not sufficient, or influence not general,
the snswers are properly left to the individual determination.

The arts are no different from other non-scientific questions con-
fronting & group or society. If morslity in the arts becomes of wide-
spread concern, it is proper and necessary for people to debate the issues
and meke decisions concerning srtistic propriety. If laws seem the best
solution, they should be made. If they sre unsatisfactory, they should
be chinged., We do not hesitate to use such procedures in determining
personzal civil rights, social obligations, or property rights (sll ques-
tions of @ moral noture, I presume) and it would seem that & responsible
individual or group of individusls would be obligated to use similar pro-
cedures in determining ss necessary eppropriate guidelines for its "rhetor-
icel" arts. Such guidelines related to communicative acts are not new,
of course, as is evident in libel laws, truth in lénding and advertising
lews, end equel time laws,

The view I sm asdvocating might be capsulized as follows: (1) fre-
quently the arts are rhetorical--that is, they have an interpretive message
external to their artistic elements; (2) such arts have consequences for
members of & culbure in =2 fashion not significantly different from other
symbolic or non-symbolic meens of influence; (3) a society has & right as
it sees fit to investigate questions of interpersonal influence end to
set stenderds to further its own well-being; (4) a society has the obli-
getion to review end revise such standards as necesssry to meet new condi-
tions and to meximize the benefit for as many members of the society as
possgible.,

The =bove view is open to misuse. Totally unrestricted behsvior
is equelly open to sbuse. Either condition in the extreme--totslitsrisn-
ism or snarchy--leads to the tyranny of the many by the few. Likewise,
defense from either is viligance for maximizing the well being of the
meny without unduly restricting the rights of the individual. Therefore,
the cese for sociel morality is not determined on e "potentisl danger"
criterion. Rather, it turns on correlating the guidelines for behevior
with the nature of the sct. When sn action is without significant in-
fluence on snother, the actions can be guided entirely by personal choices;
but when the action hes significent influence on others, then all concerned
have the right, even the obligation, to discuss and if necessary create
stondrrds for the sctions of sll parties concerned. The arts sre no excep-
tion.




TO SHARE OR NOT TO SHARE. .
THAT IS THE QUESTION

By
William Bahrt

During the May meeting of the A.S.D.A. (A.C.T.A.) the members of
the Executive Council, and later the membership et large, received 2
report from the committee cherged with the task of determining whether or
not a materials-sharing center serving Arizona's high school and college
speech and theatre progrems would be feasible. The report concluded that,
with the exception of some solvable logistical problems, the program was
both feasible and implementable. During that same meeting another report
on approximately the same subject was received. That report stated that
the Western States Speech Communication Associstion and the Speech Depart-
ment at Arizona State University were working together to develop much
the same type of & shering program. At first glance this seemed to be the
answeyr. With the increased ethos and advanced facilities of these two
organizations, little more would be needed. As & result the fire was put
out of the report advocating the development of an A,C,T.A. materials-
sharing center, ‘ : '

But wait! Further study indicates that that flame still burns
brightly. Upon second gelnce it was determined thet although the W,.S.C.A./
A.S.U. program offers s valuable assist to some of the teachers in the
A.C,T,A, orgenization, it is limited, and meny needs within the areas
involved in the A,C.T.A. would go untouched, Note the following:

1. ‘The W.S.C,A./A.S.U. program would concern itself only with mater-
ial developed for the basic interpersonal, public speaking pro-
gram,

2. The W.S.C.A./A.8.U. program would pertain only to college and
university level programs.

Although the above will be of substantial vslue to the programs for which
it is designed, it will be of little use to the college and university
instructor in courses other than the basic one. Nor will it be of any

William Bahrt is an Instructor of Speech Communication at Northland
Pioneer College.
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direct use to the college teacher in theatre or to the high school/junior
high school teacher in any course., It is obvious that this program lesves
a large vold with respect to the A,C.T.A. members and their programs.

With these thoughts in mind, the committee readvocstes the program
as presented to the A,C.T.A, membership last spring as being one that would
be of great service to all of the membership as & whole. To refresh your
memory, this plan would take the following form:

1. The establishment of & centralized clearing house that would
both collect and distribute verious materials that could be
useful to the teacher of speech and/or theatre. These mater-
ials could include any or all of the following: a. class
syllabi, b. successful teaching methods and ideas regarding
unique or problem situations, c¢. tapes of championship foren-
sic efforts (debstes or individual events), d. oral interpre-
tation and readers theatre scripts, etc. In this library the
materisls would only be limited by the imaginations of the con-
tributors, the availeble funds, and the recruitment program of
the A,C.T.A.

2. The annual distribution of a catalog listing all of the offerings
availeble to members of the A,C.T.A. at a minimum rate (to cover
the cost of production and mailing) and to those not members of
the association at a slightly higher rate or charge.

3. A semi-annual (suggested) newsletter that would list all addi-
tions to the catelog, a system that would list requests for
materials not covered in the library by members of the associa-
tion, and notes of interest regarding special events, tournaments,
etc,

It was the purpose of this article to accomplish two things. First,
a clerification of the situation s it stends now was needed if serious re-
consideration of the situastion of material-sharing is to be reopened in the
future. Second, it is hoped that with this new view of the situation as
it really is will open to the membership at large new interest and give
birth to new didess that will result in an orgenization that will act for the
good of the greatest number.




BICENTENNIAL YOUTH DEBATES
Commentary By

Timothy Browning

The Bicentennial Youth Debates "Participation Guide'" describes the
program as follows:

"The testing of ideas by srgument has alweys been central
to the American experience. On the stump, in legislative
chambers, and before the bar, debate hes been used to settle
the key issues of our democracy. Adams, Henry, Webster,
Calhoun, Lincoln, and Derrow are merely representative of
our rich tradition of great public advocacy. Participstion
in public debates, thus, 1s an appropriste medium for
examining historically significant, humanistic American
concerns. Further, debate is instrumental in the develop-
ment of the individual. Resesrch hsas documented improve-
ments in criticsl thinking and the research snd communi-
cation skills of participants. These two stresms--the histor-
ical role of debate in American life snd the contribution of
debate to the individual--unite to mske debate » fitting ve-
hicle for examining Bicentennial issues.”

The national BYD program envisions the participation of thousands of

young people, at both the high school and college-age levels. The BYD
includes much more than traditionel academic debste, adding formal competi-
tion in extemporaneous sperking and persuesive speaking, in addition to
non-competitive presentations before community orgenizations.

The BYD assumes that there is sufficient intercollegiste and inter-
scholastic competition already in existence. The BYD, therefore, is
committed to a critical examinstion of historically oriented value-
laden topics. Students from all spheres of the academic community, not
Just the stereotyped speech competitor, are encouraged to participate.
Judges will be drawn from the community, not just from the speech and
forensic faculties. In all, the BYD seeks to extend the Americaen Issues
Forum (created by Walter Cronkite) to the youth of America and involve
them in public discussions of the critical values in the Americen society.
For those of us concerned about Speech Communication, this program seems
a loglcal extension of our scademic efforts,

Timothy Browning is the Director of the Forensics Program st the University
of Arizona,
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The success of the BYD rests upon the volunteers who are working
et colleges and high schools eround the nation providing the organiza-
tional framework. At whatever level the readers are involved, I en-
courage them to support the program at their institution.

Information and essistance in Arizong can be obtained from
Timothy A. Browning =t the University of Arizona.




BICENTENNIAL YOUTH DEBATES
Commentary By

Robert Sankey

In ot leest a portisl spirit of experimentetion, we have incorpor-
sted the BYD progrsm into our fall besic speech courses ot the University
of Arizona, Our individusl instructors are utilizing the program in s
veriety of weys according to their own teaching styles but we are all
in concert in using the themes and topics provided by the "BYD Participent
Guide."

Our rationale for using the progrem in this way is not too different
from the "eommon topic approach" to tesching the basic speech communication
course--that is, the selection of = single topic for sll speeches given
during the term by an individusl, several individuals, or even sn entire
class., '

This unified subject approach hss allowed us to make available for
gll students bibliographies of relevant sources, and to place on reserve
those books which would seem of greatest use to sll students. We will
~also make students awsre of the special television series "American Tssues
Forum" which will relete directly to the BYD topics and is being brosd-
cos8t by public television.

- We believe thot this nppronch hns the potentirl of orousing grenter
interest in the subject metter of speeches (typicrlly people are more
interested in information in which they themselves have some involvement),
and surely we would expect more sensitive and penetrating student critiques
because of the greater information which each student has on the subject.
This advantage must be bzlanced ageinst the restriction on free subject
selection, but we believe that the breadth of topics provided by the BYD
allows considersble flexibility, and thus moderates the impsact of this
possible dissdvantage.

Finally, we believe that the student's more thorough scquaintance with
one brosd social problem will result in a depth of understanding of issues
that is not possible through short speeches on various social questions.

In this respect, it msy contribute more to the liberal education of the
student.

Robert Sankey is an Assistant Professor in the Speech Communicetion
Department at the University of Arizona,
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We may, of course, find that too much of the proverbial good thing
results in student boredom. Others of you who may have tried a similar
spproach mey be able to forewarn us of some of the pitfalls in this regerd.
Nevertheless, if it achieves some of the hoped for benefits, it mey be
worth cerrying out in future terms even without the BYD information. 2
depertment or group of teachers could surely develop the resources on
besic sociel issues similer to those provided in the BYD program. Indeed
the brezdth of subjects covered in BYD could be the beses of class sub-
Jjects of seversl terms.

For our tirst term, we have selected issue III of the BYD Topics
entitled "The Land of Plenty." We requested and received s one hundred
item bibliography of relevant books from which we selected twenty of
whet we deemed most essentisl to be placed on reserve. Lists of the
reserve books and the entire bibliography heve been made available to
students and they heve been encouraged to look in current periodicals as
well., Most sections are modifying the formet of the BYD program to meet
their individuel preferences, but at least two sections eare following
the extemporeneous, persussive and debate sequences as outlined in the
"participaents Guide." The BYD program cen inject creativity, knowledge
snd orgenization into eny speech progrem.
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ATA ACTIVITIES CALENDAR OF EVENTS FOR SPEECH AND DRAMA

Oct. 4
Oct. 25
Nov. 1
Nov. 7-8
Nov. 22
Dec. 6
Jén. 17
Jan. 31
Jan. 24
Feb. 7
Peb, 7
Feb, 1k
Feb, 21

Mar. 6

1975-1976

Speech Activities Workshop
Practice Tournaments

Novice Tournaments

Sun Devil Debate Tournament
Practice Tournsments

Winter Trophy Tournsments

9th Annusl Arizona Chsmpionships
Forensic League Tournaments
Northland Pioneer College Tourney
Chandler Debate Tournsment

Page Debate Tournament
Championship Forensic Tournament
Stete B.,Y.D, Finals

Northland Speech Festival

Mar. 19-20 District Tournaments

Apr. 2-3

State

Apr, 23-24 N,F.L. Districts

Mey 8

May 15

Spring Trophy

Novice Tournsments

University of Arizona
Salpointe

C. D, O.

A, 8. U,

Sabino

Cataline

University of Arizons
Tucson |

Northland Ploneer (College

A, 8. U,

University of Arizona
N. A, U,

Santa Rits

Flagstaff or
Winslow

Brophy Prep
Seante Rita

C. D, O.
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STATE COLLEGE DEBATE CALENDAR

November 1l4-15-16 A, S. U.
"Barlybird"
December 5-6 Stete Chemps
N. A, U,
Januery 30-31 ' Citrus Open
Mesa
February 14 B.Y.D. Sectional
U, of A.
February 28-29-March 1 Desert

U, of A,
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NAU CALENDAR FOR 1975-76

Bicentennial Youth Debate Program
A. Local College Competition (NAU only)

October lh: Extemporaneous spesking, orstory
October 16: Lincoln-Douglas Debate

B. District Competition
December 13: Extemporaneous spesking, orstory, Lincoln-Dougles
debate (students from colleges and universities
in southern Uteh and northern Arizona)
Arizons Intercollegiate Speech Association
December 5,6, Stete forensic champilonships. Varsity and novice
debate, oral interpretation, oratory, extemporaneous

speaking, snd possibly additionsl events.

Northland Speech Festival

March 6. High school participants. Debate, extemporaneous speaking,
oratory, orsl interpretetion, snd possibly other events.

1975-76 Nationsl Forensic League District Tournement.
April 23-4. High school students from Arizona, New Mexico, snd Colo-
rado. Debste, extemporaneous speasking, oral interpreta-
tion, snd oratory.

High School Theatre Workshop

Mey 1. High school students. Instruction and workshop sessions in
major asspects of theatre. '

Theatre Season at NAU

September 30-October 4. Canterbury Tales

December 2-6. Romeo and Juliet

Merch 4-6. Rags to Riches

April 27-May.l. Qur Town
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Americen College Theatre Festivel (Arizona District)
October 10, 1l1.
Seventh Annusl Northern Arizons University Speech-Theatre Workshop

June 20-July 3, 1976. Debate, Theatre, Radio-Television
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U. of A, THEATRE 1975-76

How the Other Half Loves, by Alan Ayckbourn
September 22 - 28,

One Flew Over the Cuckoo's Nest, by Dale Wasserman
October 13 -~ 19.

Antlgone, Translation by lLewls Galantiere form the French of Jean Anouilh
November 17 - 23.

SPECIAL BICENTENNIAL OFFERING
Special Performances - February 12, 13, 1k

An Evening With Lincoln
Reguler Run - Februery 16 - 21

Part I: Prologue to Glory
by E. P, Conkle

Part IT: Abe Lincoln ig Illinois
by Robert E. Sherwood

The Crucible, by Arthur Miller
March 29 - April L,

The Pursuit of Heppiness, by Lawrence Langer and Armina Marshell Langer
April 19 - 25,

LYCEUM SERIES

Original Plays
October 2 - L,

Seven Keys to Baldpate, by George M. Cohan
October 30 - November 1.

The Bat, by Mary Roberts Rinehart and Avery Hopwood
December 4 - 6.

Originel Plays
March 10 - 12.

A Raisin in the Sun, by Lorrsine Hensberry
April 29 - May 1
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A.S.U. THEATRE 1975-76

Tobuacco Road, by Jack Kerklin
September 18 - October 5.

Our Town, by Thornton Wilder
October 23 - November 9.

The Socisl Climber, by Moliere
February 5 -~ 22.

Marsat/Snde, by Peter Weiss
CHILDREN"S THEATRE

Rip Ven Winkle, by Frederick Geines
December 4 - 1k,

The Mervelous Pyl, by Jonsthan Levy
March 6 - 7. Will also tour in Spring

STUDIO THEATRE

"An BEvening Off of Off Off Broadwey"
October 8 - 12,

Feust 1975
November 12 - 16,

Julius Caessr, A Modern Lengusge Adaptation
April © - 11. -

"Blue Beard." An Adult Puppet Show by Cherles Ludlem
May 7 - 8.

SPECIAL APPEARANCE
Mr. Bruce Mason, Actor, Critic, Playwright

from New Zealand
‘October 3 - U4,




